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: Seine program’ in home intervention and. the small Group. process; a” 
“ | home based parent training program in behavioral techniques; a 
‘schgoi based parent support. group program anda Parent Advisory — 
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‘ . 


Coupcil. Literature. relating to the need.to train parents and to 
train teachers in parent, intervention techniques is reviewéd.: Also. 
-considered are, the effectiveness: of parent. training to change. ee 
behaviors, the ecological. approach to pach intervention, various - 
‘models of parent involvement, and’ Srobs pun n parent training. The 
literature indicates that a collaborative ffort by individuals in 
the home, school, ‘and. community car ee one best posespre gains. 
for handicapped children. (SwW)- “. 24 
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= ae A neo eee facing our, schools and commun *: a 


1 . - 


eee ais the extent to which parents at handicapped “ag SESES 
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lack the. necessary skills: or coping behaviors to effec.” wely~ 


assist their’ “Jourgsters in. ‘che day to day activities of 
2% af . 
sf the Foundation for ‘chjld Segcrooment! Ss 


as 


growing up. 


"The: report 


National Survey of Children. concludes that *one- =third of ‘he 
=< : - ry 


‘ 125 iid Lioi children in America with’ an emotional; behavioral, ; 


mental, or learning problem serious. enough for parents to 
\ ‘ ; 
a _ Seek outside help eid not réceive any eounseting or care (APA 
Vt . ry 


Moniter ; “107%. othe surveys indicate that between SHE 


. ° 


boa quarter & one-third of all American: children grow up in condi- 


ie: (eS 2 = ais e 


. tions of poverty, Frat. “significantly damage- «their development S 
(All Our Ghiddren, 1977). Such children with developmental 

es 4 i ° 

te oa delays, and: haridfeapping conditions can be expécted to display 


. behaviors in schdo} ‘which include acting-out;. aggressions, ee 


eo” 


oo | withdrawal; poorly geveioped impulge dontroi; iow "self-esteem; 
e. oe ‘ ‘ 
ships;| communication skills; personal 
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: : debicite is relafion 
autonomy skills; bilities . - 
: " Numerous aontii puting factors have bgen blamed for the. 
incidence of handiedpping conditions in youngsters including 
 piophysical disorders; inadequate fiitiring oy childredring .. ot 
' es - -*r s «43 ) is ; 
practices, “poor educatiohal systems, and unhealthy or * 
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‘qpoveriened community settings “(Apter,. 1991) + In addition 7 


to these possible causes, handicapped chitarén freduenti¥ 


experience upsets in the family. sygyem: (Whittaker, 1975) | 


% 
Based on thig evidence, there is “a strong need for 


, . b 


special educators and: other professionals to develop as 


skills md eens tequired to interact ‘constiugtively and 


effectively with familiés of handicdpped children. Accord- 


ing to sia (1978) , and seeneenbeannes (1977) understanding 
. 4 . 
the complex relations between ‘the developing person and 


environment in an infhediate setting containing that person 


(ise. home; schoo ; etc: ); ig critical to changing. unan 


v4 


. 


behavior. oncé ‘those ‘skills have ‘Been developed’ teachers* ‘ee 


re children" (p.242) 


Ve. 


can engage in parent intervention, bof ir home settings: ‘and 


in small a etre group settings. Moréover ; by employing - 


“trainer: of trainers mode1* (céferred to in the 1 ere 


a 


as "turnkey of trainers of other parents" by Hall, ‘Grinstead 


Collier and Half, 1980) ‘teachers can impaet ca mee on 
t 
parent= parent, parnt=chida, paren =school, and parce 


community relationships. ‘According to Halvorsen’ (1982) 
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"a mode which. recruits parents to advocate for;- train 


‘support 3 ‘and in“burn’ recruit .other parents, is the only model * 
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seen will ensure tong coon parent investment in both the 
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Given these concerhs, ‘a federally funded training, 


. 


project for parents and‘ beachers of handicapped ‘ehildren | 


‘ ’ 


: was. initiated in Sune 1983 at Herbert HH. Lehman college, CUNY, 


in. cooperation Git ‘Community, Schoq pistrict 10, Bronx, ‘oy “s 


‘Cpr, “Sus san Polirstok. and Dr. Brian Hurwite: Ss projec. has | 


_ four majar objectives? = ‘to ‘train special éducators in erent 


. « 


intervention cechateceer (3) to recruit and. grain parents "80° 


| BBE: as trainers/ of other parents; “Gy ‘to. establish a. parent 2 


a 


. 10. Parents of handigspped youngsters partieipating ‘in 


a) 


Be Ree rer center; and (4) toldisseminate arent involvement 


" . information, and the notion ‘of: the -“trainer of trainets model." 
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i aaron age ies Year ong of a three gone a 


exe 


. . . oe 


and in the design of in=school” bee training eee ences ie 


“These, chool= based parent training florkshops have been con- 


. 


> 


ducted, by our’ specially. eeaiwed project teachers in ESeORnT= 
d 
2 ation Wien Berecked schools. within Community School District *. 


.- rene 


“these workshops have been trained to reervit ‘other parents 


and to conduct, workshops’ of a similar nature. Over sixty e 
; : 
parents have been trained during this Year one cycle." ; 2 ae 


‘This project employs the ‘trainer ot trainers’ * woder™ * 


4 . 


*» which, in this instance, serves t6 insure the continuation 
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° 
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BE a a parent training activities. after the ai ca périod:- 


An ecological framework. has been, ysea in designing this 7 
a 5 : 
_ project. This framework posits, athat a change in. one ‘system 


surrounding the. child, parent, teacher will effect chan nge 
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6 . - . 


in other systems surrounding” them." Hence training ‘components 


= 3 ee) ae ; 7 ae &: 


a aa : a . . i 4 


- 
' 


@ 
ERIC’ 


et 


community. Aévels;” in ‘an rs to pie neta degree ; 


of harticny ‘between these Shy i EGnmsaes or Systems both for 
p ‘ 
an. individual handicapped youngster, and flis/her family, as 


well as: for parent, teacher and community. groups on a lasger’ : 
; = 7 


a" 
oyganizational. scale. Be lStlvy ie Parent Training Project _ 


° 


has the faiiewine Components: a. ‘needs assessment gen teachers e 


and parents - in tie community? a. teacher. tabining prograin in 


c ~ 


home intervention and a ‘sitiall gtoup proce ess a home-based 


v 


-parént Ere snsng program in ‘behavioral techniques, a school- 


o 


"Council This ; comet rionitors project activities, and is 


win the aeoeere of acquiring the’ necessary skills to be able to 


Cary a ‘ ° 


es | the’ deliver ng OE home-based services: to ‘parents and their 
be e Ps 
hadicabped youngsters. | Using” a’ “trainer of trainers” 2. 


. , . 


; model, parents will be able to further . reach out in the: .@ 


community to other parents who need, assistance. Since ‘all 


“project activities and parent meetings are held ina community- 


based social service agency see of. the partnership come 


Bagether wrth ‘a true feeling of Cominunity cooperation: ca 


me 


‘at Public sghod, 86, adjacent to Lehman’ college for: use by 


parents, teachers and icollege students. By establishing 


So ws 
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mee, eo re a a ee 
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this resource center in a local community school building, 


the project seaks to ‘Further enhance its working relationship» 


wien, the community. % e & ‘oo 
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The roots. and pil idsophy of this project can ‘pe directly | 


"- traced to the issues discussed in the literature regarding 


the training o¥ parents to effeok change in ” Ehate shandicapped 


youngsters. A Soliprchensive review of literature is pr tesented | 


. ‘ s 


to highlight. the major issues a succesSful parent training 


: Project must address. 
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ce T e Need to Train-Parents ‘ 


a 


The need to train parents of handicapped youngsters has 


been documented extensively in tHe fiterature (Patterson Ray & 
To. & 


“Shaw, 1969; Patterson, 1373; Fodor, 1993; Heifetz, 1974). 


‘Parents make: the difference in a youtigster’ ‘Ss success in school — 


and in later life. “Parent acceptance and skills in dealing 
with a youngster's handicap will set the stage for how the 
‘youngster will ‘relate to significant others in the environmient, 
including teachers, peers,’ and siblings: Having ay handicapped 
" youngster for most parents is a traymatic event i in life, 


producing initially ah array of reactions which may inciudéstéar, 


*. 


anger, rejection; and total helplessnes: 


1953; ee 1970) .. often anger and ee eee eee 


and the Bchioots: who seek to ‘involve parents in ee ; hos 
" youngster' educations as mandated by PL 94-142... = ae 
. _ 4; : 


@. 


A 
. . . 

a 
S| 
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(Baum; 1962; Kanner - 3 


\ ; | : = oe ; 
eo ” 7 : 7 : & ; : . 
Assisting parents in learning to accept their handicapped - 


‘yaungsters and providing, parepts with the nécessary skills 


t i, 


. * . ‘ = iss 
. t4 


to deal effectively with their youngsters are important 


steps in lessening: the trauma these parents experiehce. 


7h Parent éraining wa been offered as a “promising support 


« 
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. *. r 
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service for meeting the néeds” of a sizeable handicapped | 
population (Fodox, 1973; feifetz; 1974). after Williams’ . 
o. 4 


ree pioneer experinede in, which s asinar, axrapdaces her. 
child's pedtine tantrums ‘through contingent lgnesigg, cenaiien 
. in the area of’ parent “training peolizeratea pONBOEEG: 1974) ; a 
or ~. 
' The ‘pationale for training parents ig cechneaues fox the’ 
_ Purpose of: changing their children" s maladaptive behaviors - 
va . Ge 2 


evolved ror the assumption thes many such behaviors area 


function, or partly a function, of the Peers) stimuli within 


7 < 


the childis immediate environment Patterson; Ray, & shaw, 


t 


oa \a+ 
1969). - Therefore, it followed that the. ‘Hiost effective and ° < 


_ efficient means, of changing children’ s beliavior would be tb. 


"+ alter the reinforcement contingencies which. maintain if ee 


e \ 


‘ >» 


settaneos et Seas 1969; zZeilberger,’Sampen, & ee 1968). 


\ 


Inasriuch as parents are conspicuous social stimuli’ a ‘the 


child's ehvironment and are assumed to control and maintain. © 


& 


behavidr (Bijou, 1965; O'Leary, O*Léary, & BecRer, 1967; 


dl 
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Pattedtson,; Gobb, & ak ao73)5 a jas been ‘propdsed that parents 
= 7 : ps “ Ate 7 } 
should be weed targets of intervention programs 
ee 1973; Patterson et al.; 1973). 
#20 __ Gelfand and ‘Hartmann (1968) - _in a Section of cheir extensive 


review of the literature on’ thé eeracay applicability of behavior 


- z ‘ & any 


sttherapy- to child disorders, cite research in which parents were 


* 


tdught rediice problem behaviors of their eniiaren. aa, 4 


or) = 


practicss might’ not, only prove to be. more effective cig 
. , laboratory OF clinic treatment wit a- therapist, but ietgint meee 
Jt r. ? - : 


also" serve as, a. eg méasure fOr future problem behaviors. 


8 
. 
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ee Gaeencee Graziano,.1971; Johnson a Katz, 1973; 


O'Dell, 1974; _Reisingez, Ora, i Fragia, | 1976) attest’ to the 4 


a) 
Bo dines e . 
‘< _efzicacy and “vaabiiiey of tradking parents Ss as change agents 
For their children's Seeice : 7 
a Nie eae ee eae 
Behaviors Changed Through Parent Training’ a @ : 
: a : e = a) z . ris = gees te 5g estes =, - 
he , Parents who have ic ated a aa to mocify the 
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“behaviors of children who represent | some of the rie 


2 < 
retargga 


farnold, Sturgis, é Forehand, 1973; Rose, 1974; Tavormina; 1975); 


‘ 
- € a 
eee webs Z . e . = = « - 
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aed q = 7 fs 
* a, = ag . a Se a 
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. of ‘sxeaptionality. These: areas incltide the mental 


Ehé autistié (Hamblin, Buckfoldt, Ferritor, Kozlote) & . 
ot 3 - pF. eal 
¥F “Bhewwet, 1971; Moore & Bailey, 1973; Nordquist & Wahler, .1973; 


Risley. 4 Wolf, 1955; Wetzel, Baker ;_ Roney, & Martin, 1966) ; the 


° 


ehotionally disturbea/belmvioraliy disordered (Gardner?“Pearson, 


“Y ° 


Rercovici, & ce: 1968; Gogdman; 1975}. Johnson & Brown, , 


1969; Mathis, 1971; Rinn, Vernon & Wise,. 1975; and the dedi. 
‘ » . : ‘e 


(Forehand, cheney, 1 Yoaex, 1974). Moreover, parénts have 


detionstrated their effectiveness in decreasing a wide variety 


‘ * of child behavior ‘probiens Subsequent to training in applying. 


. the petnctples Of reinforcement, Pony ee approximation,“ 


‘6 


modeling, and punishnient. The varioys techniques, For implement- 


a~ , 


ing ‘these principles haves been, used fox. speech problems (arnold - 


rr 1975; Mathis, 19713. Novaqui st & Wahler, 1973; Rickert & 
> * : <a 


cl 


Mundy, apes Risley & Wolf, 1955); self-destructive’ béhgviors 


(Allen / & Harris, 1966); asthhtatic attacks (Neisworth, lc 


w: 
>! 


‘psychogenic seizures (Gardner, 1967) ; School phobia (aylicn, . 
7 ; 2. 


‘Smith ie a “Rogers, 1970; ee 1973; Tahmisian & McReynolds, - 
\ 


re 


1971); ingomnia (Bergman; 1976); bowel training (Barrett, 


i] 


1969). and oppositional , behaviors (Baer, MbUry; Baer, Herbert, 


Clark, & Nelson; 1976; Barna: 1959; Bérnal; Duryee, Pruett, & 


Burns,;. 1968; etched &"King, 1977; Hawkins, Peterson; Schwied, & 


Bijou; 1966; rok a et al., 1973; Patterson & Brodsky, 19663, 


B., 


«) 7 hes a ae 
ERG 7 F- 


4, “ a 


--Russo, 1964; Shah, 1969; Straughan, 1964; Wahler, 1969, Winkel, - 
eo oT. oo, nai PE oH 2 & 2 a : 
Peterson, & Morrison, 1971;. and Seilberger et al., 1968). 
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r\ a. ‘ 


blames parents for the. way their children unetion: Yet, 


‘according to Reinert, eeachere have generally had a one-way 


relationship with parents of handicapped ‘youngsters, ‘with 


little sharing. of ideas. However, most teachers believe 
¢ 


that parents of handicapped youngsters should be. ractihea 3 in 


aa a 


educational’ programming and counseling efforts, :and that. ‘such 


23 ‘ 
parénts aré ia of pat aes emphasis (Vincent, Laten, 


: 


“sallsbury, Brown &. Baumgart, 1980). 


Although the notion of teachers consti with, and . 


counseling parents is not new, there: are few ‘colleges engaged 


in teacher sai ease seo parent inter- 
vention and ria a ‘for teachers of handicapped youngsters. . 
oy \ 7 = ™~ 

oh Na} 


che courses. "that do exist are Largely classroom based sand do 


not make use of the actual home setting, in which favent-chiid’ a “f 
of - ee 


} 


relationships can be obsérved in-vivo. meg 


= Se gases ’ 
7 


Ina discussion of the nature ‘of teaching : and developing ‘a 


NI 


-.¢@! 


i. the necessary skills for eetereoEe _ siidceseritty with - - 


parent-child relationships. 


4 


‘training strategies for teachers, Reynolds (1980) ‘reports 7 


that "all teachers shoand have skilis and ore for — 


> 
» 


they should have iad Soper tine iee to practice skills in enie: 
area as pate: of their practicum in Reaches preparation" 
(p: 10). This ‘atiphasis ofp skills and’ sensitivity is 4 


especially eritival for Special. Education teachers who’ are 
\ . 


a . * 2 


ee intervention tiandated in PL94=142 iS under- 
scored in the New York State Education Department Commissioner's 


ee es BS ae 2 ee Blk ; = oo ee 7 
Regulations, Part 200,6 Continuum of Service for Handicapped 

< ia ; 
Children” (Section (f)-Special classes, paragraph (7f, + 4 : 


effe ctive July’ 1, 1982), which states: “For, parents” of pupils 


placed in.special classes described in paragraph (4) (ii) ana 


(iii) of this subdivision provisions shall be made for ‘parent 


counseting of educktion for the PUEPORe. of “enabling parents to , 


- 


pef form appropriate geet intervention activities at home 
gee a o : 
ca edi ae “Therefore, specias. Educators must be provided with ° e 


eal 


ae at 
parents with strategies, and suggestions to sassatnaed Bitter 


, : a 
‘ 


t. 69) 


: . 4 as 
; : 


Working with familied@can provide professionals; . 


especially ‘special eaucators, with an understanding of family 


_problems that’ can lead to broader, more effective interventions. 


Letulle ae oe discussed the major changes in the treatments 
“ 


and Wilmhurst (1975); ‘Bennett and Henson asm, and Kroth 


more involved with families. “Lightfoot (1981) argues that in 
i! 


; : \ 
“view of many childret’ Ss failure to li learn_ in school, professionals 


4 


” involved in the: ee ere children must force themselves to 


take a larger view of the curricula ~and/ to find effective 


collaborative Petagias for the real participation Or parents 


/ 


and teachers. This, according to Lightfoot, means rediicing,,. 


° 
y 


criti cism of Sarents: and aptempeing to_ invoive parents 
* ? ° 


actively ih their childs @ducation. ‘anton (1971) provides © 
ia 


an gees view of eh educator as being one who ‘ must 


scence tp effect change i? all aspects of the. “ehilds “social 


. a“ 


system. this; according to Linton; means working directly with 


the child's family. 
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Advocates of fhe ecological perspective ‘do not propose 


£980), but rather betleve that there is ‘coon tor a me of 


- 


intervention techniques within the ecological framework. 


a 


CA 


various syetens. has been clearly outlined by Bronfenbrenner ? 


a 


(1977) who describes "ecosystems" as being 3 a nested arrange- 
. a 


- 


ment of structures. thisgarradgenent includes a nacrosysten 


cr a me r= ote 
‘ 


howe, : school) ; and a mesosystem solved bing the intezralations 


. a et ae ee ee - 
among microsystems. -In terms :of the handicapped youngster — ‘ 
a" ; : : 


‘improvement in any part of the system can benefit the child 


and the entire system. Consequently,’ the way to help a 

jl x One e+ % , BeBe 2 
handicapped ciaild is not necessarily to.change the child 
dizectiy but to attempt to bring about change in ‘other areas. 


With es in mind, interventigns can focus on any system 


ee ee the goal of such effokts is not to cure a child 


of his problem behaviors, but to increase the concordance 6f 


ithe child’ s ecological environment. Sneret OES; the ecotog sce, 
t 


le Be 
y 


"perspective 3s viewed. by a number of ieyatagecaes atiows’ 


- 4 Pe 


- 


Ee 
jen, 
rs 
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practitioners to use various methods,,’to practice across 


_interdisciplinary boundariés,,to view a handicap ads part of 
: 5 < 2 


. ow : SF 
a total set of systems, to -understand that these systems are 


~ 


interrelated, and allows practitioners ‘6 be flexible, and 


. 


tpase ingenuity ‘(Auer swaid / 1970; Cantreit, 1974; Kauffman, 

oo . 4/ 5 : ; - 
1980) “ ae i 
~ < ) : : : 


anh! 
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~ CO a aa 


‘theory that) working with children in isolation from their 


ere is.not likeiy to be successful, .and ‘that improve- 


‘ 
e - 


ent in any part of the system can benefit the entire system. 


mhererore; ‘the way to help a youngster isnot hec essa rity to 


= , fa i 


tt de etdad that an pen view of intervening with: 


children requirés working with not ‘only the child, but’ the 


systens and individuals surrounding ‘the cMiid. This includes. 
. F io : “A 
a major siiphaeds on uaa) with, the child's Pant1y and . 


can play in changing the. behaviors of troubled youngsters. 
. : : ° i a” : : e : s * 


Bronfenbrenner (1977) ‘récagnizes ‘the major part that families 


is 


play in providing | children with the element's of suppire and 


, ey ae ae ees 2) ae e 
erruecore necessarg for growth atid Gaveloonenk.* From. an 4 
* } a ; . * ‘. 
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Ausinw (1970) discusses several basic tenets of ecological 
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| ecological perspective it is important for-:professionals, 
= ; i « 238 Nae? a 


ee AA ee Oe TEE “ Sta Sses, wean whe erp 8 
é especially teachers, to reatize that families and the home . 
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